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PREFACE

-

In 1971/72, Wayne State Universit?, in cooperation with the
U.S. Office of Eduction, under the Higher Education Act, Title IIB,
conducted a year long program at the master's level to prepare public
librarians to serve the urban dieadvantaged. .A;wpart of this insti-
tute, we experimented with simulation as an instructional technique.

With the aid of Dr. Barry Lanson,-then a member of the‘Urban
?lanniné‘faculty, Louise.Naughton; Assistant Professor of Library
Science, and Marguerite Tripp, a technical assistant, we develcped and
tested a‘11brary gane, LIB SIM;_admed at introducing studerts to the
relationships between main library and various branches in'a large ur-
ban public library, and the ways in which conmunity preséures and poli-
tical and economic events at local, etate and national levels can im~
pinge upon library policies and services. 'KE account of ourieﬁper-'
ience with LIB bIM by Barry Lawson is included in the final report of
‘the institute.1 In general we concluded that although LIB SIM of-

fered promise as. an instructional tool, its complexities tended to get

_in the way of, rather than facilitate learnlng, and that much more

-

work needed to be done on the model before it warranted further ‘use.

[
i

INTERACTION, the simulation'deecribed in this report, was an

1~Genevieve M. Casey, Public Library Service for the Urban
Disadvantaged. Wayne State University, 1972.

ii ' '.o
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effort to build upon our experience with LIB SIM and to develop a simu-

lation simple enough to be playable within an ordinary two hour class

—t

- period (including the essential "de#*riefing" or cléss discussion to
clarify and focus the issues raised) and realistic enough to be a gen-
uine learning experience; We vere fortﬁnate to be able to draw upon
the ekpertise of Dr. Robert Henderﬁan who joinéd the Wayne State Uni-
véfsity faculty in 1972 with extensive simﬁlation-experienée in indus-
try and goverument.

The model here described focussed upon4té;ching students hoﬁ
to wuri as change agents within a typicalbiibrary bureaucratic struc-
ture, It was.gested in two seséions of a new core course at Wayne

« A

State on "issues_iﬁ Librarianship" required of all students in their
. . . ~
last quarter of the MSLS curriculum,

. bur experience with iﬂTERACTfON was posétive. In addition, the'r
© model seeﬁs‘flexible enough to lend ifself to focus on a variety of
library prdbléms. The faculgy at Wayﬁe‘Stgte University Department of
Library Science élan-té use it to explore fhe ceﬁtral 1ss§es of 1li-
1-Brariénship, and thus as a majot instruCtiOnal tool in the 1973/74
. curriculum. We invite the expefiment and pdmméhts of our colleagues v

in Ather graduaté'library science prdg:amé.

.Genevieve M. Casey, Assogiate"Professor
Department of Library Science
Wayne State University

iif
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’ INTERACTION
A ROLE PLAY SIMULATION ACTIVITY'

-

3 INTRODUCTION

L LR T ¢ ) i

;ﬁtﬁ each yeFr that.passeé, more&and more'pefsons~are bhecoming
studenfé inuLibrary~gcience courses of study designed to -prepare them
‘to perfofm a functibﬁ”brvgroup thfunctions in the job market. -
.During.the course of their trainihg, they are taught and learn

a great many relevanﬁ concepts, factual data, and procedures which wiil
prepare them for useful service. .In sﬁé}t, most stqdents will leave a
program iﬁ Library Science_wéll ﬁrepared %n the discipline and its many
facets. - . | |

B -
- However, there are two additional questions which must be con-
sidefed.' Can the students inte;acﬁ-well with otﬂer people within a
library orgaﬁization ﬁo accomplish their desired énds,'and whh£ does
the Libréry Scie;ce teaching -staff know of.the student's cépability to
pfofitaLly deal vith people in the céntext_of Library organizations?
These4two general questions have many iﬁplications and require more
than curéory analyéis: ”‘ | | |

- The question of whether an individual can work within the. con-
te#tfd%tan organiza;ipn to accomplish desired goéls is often referred

to as the ability to work w;thin'a bureaucracy. They must be able to

do this with reasonable success and we must'predict hbw well they will
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be able to do it. 1In order for either of thg;e"énds/te be aécomﬁlished
it is ﬁecessary to ;eésonably determine the essential group of skills
whi;h must be developed by each studeﬁt.
* This genéral detefminatiqn_appearé not to bé;as difficult as
it might first appear. An gxtepsive bo@y.of reségrch in‘areas of so-
- cial science gtfongly‘indicétes'that those students possessing'both
discipline competencies and people skills will genérally be most ch;-
.cessfﬁl in;impiementing their iagas andiéolutions in a complex organi-
éatiqnaljstructufe. The most successful persons are those wﬁo ére
most senéiti?c to thé feelings and'requiréments of others, and who pos-
sess a high degree pf self confidence. In general, these character-
isti¢s are of equal or graater imgortance than discipline knowiédge'in

effecting change within the system.

AEmpathy

'- Research andkioéical diééburse over the first half of the
twentieth'centqry has also‘indicated_that-sénsitivitf to others can
besg be vigﬁed within fhe'construCt known aé‘"émpathy"; and also that
persénality constructs such:as geif concept, self insigﬁf,?self confi-.
derice gnd;othérs-are highly corfelatéd Fo eméathic aBility.‘ In short,
if has been reasonably determined that an individual who possess a
high degree of empathic.ability will generally'be mofé self assured,
" and wiil be more éffegtive in dealing(with-differént peop}e'in an
organizational context. |

- The.ability to empathize has been referred to as the Te ne

sais quoi of leé&ership, thevgigé.ggg‘ggg of group cdﬁnselors,l and

. . . . 27
‘essential for social interaction and proper human relations.” It has,

[R—
A i

-
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for example, been jllustrated that identical situations are perceived

quite differently by labor and management due to different frames of

reference, context, and overall cognitive organization. As a resuft,

the capacity .for empathy is greatly geduce& and problem solutions are

impeded.3

- -

L & .
Personality Correlates of Empathy. As indicated above there

prear’to bé-sévepal~personality correlates of émpathyﬁr Among the most

important of these correlates are self concept, self insight, emotidnall

security, and social skill.

_".Self‘Concept. *he'maintenance of self satisfying feelings

about oneself has been found to be of considerable importance in di-

Xecting a pérsoﬁ's life bearing and relations with others. It has

-

been well illustrated that persons who have a low self concept tend

to be anxious, défensively eﬁbtional, limited in the avenues in whi;h

- they may respond, and more attentiye to themselves than to other per-

sons.4 The relétionshipibetween self evaluation and_sqcial perception'

‘has also been investigated. It was found that a definite relationship

exists between attitudes of self gcceptance and respect for others.5
An individual who holds negative feelings about himself tends  to hold
negative feelings about people in general.6 Thus, empathy has been

found to be a generally positive indicator of self concept.

-

Self Insight. Does an individual who is high in empathic .

‘ability understand himself? The empirical relationships have been

'generally positive. It would appear that the ability to feel and

[ S

‘deétribevones?own fhoughts and feelings is acco&panie&aby a better

~

AN
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'upderstanding of the relationéhips one has with others. Conve:sely,
those who are less sensitive to the role of the other ¥sdem also to lack

- insight into their own interpersonal relat:i_ons.7 It has also been

e

found that there is a significant‘rgiationship between a persqn's
abilit& to rate himself on personality t;aits, and his ability Eo rate
others in a-group on the same t:rait:s.8 Based on the available evidence,
it appears réﬁsonable to accept the conpluéion that persoﬂs who show
insight into their owm status with respect té'their péers on individual

traits tend also to rate their peers accurately on those traits.

Emotional Security. The theory that relates emotional se-

curity and empathy is based on'tﬁe assumption that people whé have nor-
mal dcvelopment are better adjus;ed in their deaiings with othe;s. it

has beén_revealed'that thbse\with a po9r conception of éelf tend to ex-
hibit morelself concern andfare thus less aﬁle to detect the behavioral

adjusted persons are often more pre-

cues of others. Also those poorly
judiced, aqthori;arian,-and'defen ive in general--leading to judgments
1;‘c.olore'ci"f:.y geréonal biases énd,needs.

-Researchers have found that positive adjustment-as revealed

by The Bell Adjustmént Invento;z} California Authoritariun Scale, and

r

certain scales of the MMPI, is'aésoeiated with the ability to ac-

curately predict behévior.9

Social Skill. In the case of social skill, a-censistant posi-

B ' . ' A - ,
tive relationship has been found with the ability to accurately pre-
dict and relate ‘to the behavior of others. It has been found, for

example, that persons judged to be leaders by a rociometric test tend
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. 10
to predict the group's responses with high accuracy.
The indication of a strong relétionship between empathy and
social skill is generally evident. The theory qfltﬁis_finding.is

simply that a person who is better likéd.and'can‘Fétiéfy the group's
. ’ : ‘?I".:;.. PF SRR S ST eY |

needs will have the-bppdrtunity to interact =nd can therefore find

out more dbout the persons he must evaluate. The’ollowing statement

frames the empirical evidence succinctly.11

« +» + if one can anticipate the needs and behaviors of others,
he can act to satisfy them. By satisfying the needs of others,
an individual becomes in effect a ''problem solver" for the other
person. Research indicates that such problem solvers are more .
often' chosen a leader; the more the leader is perceived as a prob-
"lem solver, the more the.others appear to be motivated to help ”
the leader. A person possessing greater accuracy in social per-
ceptions can act-with more certainty and confidence in the conse-
quence of his interpersonal behavior. . He is in 2 position not
‘only to achieve with more certainty the goals of others, but also
the social goals he has for himself.

Summary

~

The purpése ot this geﬂeral introductionhhas been twdfold:
first, to advance the theéry that graauaﬁes of library science pro-
grams sho;ld have exposure to situations and activities which_migﬁt
assist them to better functién within the libfary org;nizatibﬁal struc-
ture, and éécond, thét primaryJSkills involved in fuqctioning effeé-
tivély within an organization are so called ‘ﬁeople"skills. " This
skill area has.been researched and often goés.under the name of em-
pathy or empathic.ability. It is also of speéial interest toiundeé;

stand that this skill or ability is correlated highlvaith.such per-

sonality t;aits as self cqncept, self insight, emotional security,

and social skills.

In short, if a library science student can be discovered té
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posséss an extremely 1owicapabiiity to empathite, it is probable that

he will have difficulty in functioning ﬁithin the organization, and it

- is also probable that he has some leanings toward low self concept,

g\
poor self insight, emotlonal insecurity, and is low in social skill.

-

-None of this means that this student will fail in the library:

field. It does probably mean,‘however, that he will not function as

- effectively as he could, and,certainly not as well as the student who

[:R\j:

wll Toxt Provided by ERIC

possesses high empathic“ability;
If all of this is true-—and the research certainly does support

its importance--then it behooves the library science program to provide

. . _ , )
insight into the empathic ability of each student, and to provid~ situa-

tions or activities which would be of assistance in improving this a-
. . . , ) .

. bility. The ewpirical investigations to this point sfrongly suggest

that one might identify students who require counseling assistance,

students who are not suited to the eventual position, and students who

e

would benefit from training in dealing with people~-specifically in

“ groups ‘and in the cohtext of ‘problem s’olption-..12

THE ROLE PLAYING ACTIVITY

Based on the.problem_asea defiped above and the requirecment
that she basis astiQity be Qiable for a two hour class psiiod, a grous
interaction, rolefplaying quel was developed fd; use as sn;'awareness'
mechanism for the student and as an investigatory device for the in-
strsctof.

Using this ‘model, the student will‘becomé involved in and hspe—

W

fully awére'oprbssihle problem areas in real librafy world, the im- .

The situation, roles, and problems involved in this activity were
drawn from observations, writings, and discussions with library per-
sonnel in a disadvantaged setting.-
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‘pose& roles of people fnnctioning within the library organization, per-
ception of self within tne context'of a problem solping group, percep-
-tion of‘others; the relationship between the way one views himself as
compared to the nay'he is viewed by others on specified*criteria, the

effect of group interaction and knowledge of others perceptions of him- _

&

self on modification of behavior, anl finally, exposure to and use of

a decision making tool which should be of benefit in future problem

solving efforts.
- Using this role playing model, the instructor should be -able

to better determine the degree to which a student possesses the aoility

to'empathize (as defined by his accuracy of perception of others), and

better determine if potential problems exist in significant personal—

ity correlates of empathy. o T _ - 3_____;-,

- This acquired knowledge by the ineructor is both diagnoLtic
o : \
- and prescriptive——dlagnostic in the form of identifying existing condi-
: ~
tions and prescriptive in the sense of calling for the creation of

additional exercizes for self-odther interaction in the context of 1i-

. brary organizational roles and =ituations.

Description of Forms ) ’ : ;

Each student-in the group of four people h111 be éiven a pac-
ket of materials with a series'of forns with information appropriate
to the role he is to play (a description of this administration pro-

cedure will be presented in the next section.) The forms involved

in the activity are as follows:
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Form 1. This form describes the situatioﬁ which all group members are
a part of. It-depicfs a small branch library with a page long
description of the conditions within and surrounding. This

situation sets a common stage for all the players.

Form 2. This form describes the role each s;udent is to take Qithin
the situation described above. There are four roles--head
librarian, assistant libr#rian, junior librarian #1, and ju-
nior librarian #2.

Each of the roles'are_extremely important in setting the
scene for interaction and providing a mechanism to determine
how well each student can assume a specifically definedtrole.

It is strongly indicated that the student who is more a-
dept at assuming a specifigallj'define role will be more suc-

cessful in working effectively within the group organization.

Form 3. This form presents a specific problem to be considered by
the individual and the group in the éqntext of the éommon
siﬁuation and the specific role each student has assumed.
.(Two'probiems drawn from real situations are presented in
this report.)

| Each problem is so designed as to present only that a-
mount of informgtion deemed to be sufficient to ﬁrovide a-

basis for group interaction.

Form 4. In this form the individual student will write his solution
i

to the problem. This action will take place prior to any

‘group discussion and any exposure to the decision making model.
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This solution is to be devised in the face of fhe situation
described and the specific role being taken.
The information on this form will be known to the student
and will provide information on shifts of ; ion during dis-

cuzsion with the other group members.

Form 5. This form consists of four worksheets containing a suggested
procedure for attacking and arriving a solution to the prob-
lem. This procedure systemafizes to provide a standardized
procedure, to expedite solution in a limited time,'ana expose

- the students to a type of procedure which may be used in fu-
ture problems.
The form is used.by the group during discussion of the

problem.

Form 6. The form is a group recording sheet which provides data on

[ )
l

the final group solution, the number of grdup members"hgree?
ing to the solution, and which peofile agreed to' the final
splution. Whenlthis data is compared to role position each
student was to assume and to the }ndividual solutions gener-
ated prior to discussion, interesting and enlightening con=
siderations are evident. For example, some persons are more
easily swayed than others, some people are more rigid, éome
\ groups effect comprémise solutions which are acceptable to
all meﬁbers, and some groups do not interact effectively at

all--sometimes due to one member's imposition.
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Form 7. The form is a self rating sheet for seven criteria. The in-
dividualbgroup member is to place a check in one of the per-
forménce categories opposite each criteria. This rating be-
comes his analysis of his own effectiveness as a group member
during the preceding discussion.

Although it is unknown to the student, each performance
category has a value from 1-6 (Good = 1 -~ Excel = 6) which
is to be summed by the instructor tovobtain a total score
value. This value becomes an operational indication of the
student's self evaluation.

This is a very important piece of data. When compared
witﬁ the éverage evaluation of himself by others it may in-
dicate serious discrepancies which can thenrbe further anal-

_ yzed to determine théir majof source orvsoufcesf This anéiy-
sis is based on the assumption that‘an individual‘had better
be aware of serious discrepancies between thé way he views
himself and the way others view him. The lack of this know-
ledge could seriously impair his'effectiyeness in an organi—.

zational setting.

Form 8. On this form (each group member is supplied three copies)
eaach group member'}ates,each other group member on the same

seven criteria as in Form 7. The data obtained from these

crepancies between self evaluation and the evaluation of

" others.




Form 9.

Form 10.

11
Qn this fcrm, each‘student will rate himself by checking
those values which played an important part in his determina~
tion of a problem solution. Since all of the values are in-
tended to be positive contr}butors his total score will be a
summation of one point for eaéh béx checked.

Wﬁen the results are compared with the results of_ForﬂrlO
(wvhich is an average evaluation of him'By otheré) discré;an-
cies can be again considered in the vein of selfjotherlpercep-
tions. However, in this case the déta can also provide a use-

ful base to consider and discuss major issues facing libraries

"today.

»

On this form (each group member is supplied three copies)
each group member rates each 6thgr group member on the value
chart. The average of scores will provide the basis for dis-

crepancy evaluation.

Procedure for Administration

1. The total population is first divided into small groups of four.

each. Each group is assigned a letter (A-B-etc.) and each of the

. four people within each group is assigned a number (1, 2, 3, or 4)

which indicates the role they will play.

2. Each group of four people is then placed in different parts of the

room or space available. (Some confusion normally results as the

people come together to form their groups at the specified loca~

tions.)

3. When each group is formed, packets numbered for each individual
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and coﬁfaiﬁiﬁg necessary materials are passed out tr each individual
within the group. One of the items that Fhese packets cont#in is a
. number card which the individual can pin on to indicate h%s role. |
At this time the groups are told that:
All #1 play the role of a head librarian
All #2 play the role of an assistant librarian’
’All #3 play the role of a junior librarian
All #4 play the role of a junior librarian
They are asked to pin on the number cards so that other members of
their group will always know which role they are playing.
4. When the role number cards are pinned on,_each group member is aéked
to look at Form 1 which is a description of him job situation.
About three minutés i; allowed'to read this description.
5. After reading Form 1, each individual is asked to read Form 2 which
. ! 1 .
~ is the description of théif particular role (head librarian, assist-
ant librarian, junior librarian #1, or junior librﬁrian #2).. Each
- individual is allowed five ﬁinutes_to read and reflect on his parti-
cular role. ‘ | o S
6. Once each individual haé-reflecteq on the job situation and his role
in the group, they are each asked to individually look at Form 3,
which is a situational problem to be solved. - They are allowea-five
minutes to individually réfléct on the problem.
7. After considgring tﬁe problem in the c&ntext of their‘role,.each.
groupvmemﬁer is asked to write his individual solution to the prob-
lem'on Form 4. -

After they are finished, each individual solution is collected
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(by group) for later comparison and analysis.
- 8. At this point, the group is ready to begin éiscussion of the problem
in fhe context of the job situation and their roles.

Each of the individuals will find and use Form 5 as a guide to
discussing and solving their problem. The person playing Role #1
(head librarian) will moderate the discussion agd fill out all
forms. |

Fifteen minutes will be allowed for the group discussion. At
the end of this time the person playing Role #1 will fill out Form
j (group report form) and hand it to ‘the instructor.

9. WhenrtheSe forms are éollecte€.each individual will find Form 7
and eyaluaté their'own pefformance. “When finished, these forms
will be handed in to the instructor. |

10, VNext, the individual will be asked to findvaym 8 and in three -~
;oﬁies evaluate each of the other members of the group. When fin-
ished thgse are toiﬁé handed to the inétructor. \

11. ;Next, each individuélfwill find Form 9 and evaluate himself. When
-fihished, these forms are.to be handed in to the»instructofl

12. When thisfhas beén done, each individual will find Férm‘IO'(in
three copies) evaluéte each—ofithe other group members and hand-

them to the irstructor.

At this point, the groups can be put through another problem,
using the same procedure, or another problem can be put through at
another time, or the exercise can finish after the one problem. In any

event, when the exercise is completed, the data forms should be ana-
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lyzed and an exercise debriefing should talke placei-
| This debriefing should present the purposes of the activity,
reveal the results of the data analysis, and discuss in@ividual and

group reactions which may have occurred during the play.

i

Analysis and Debriefing

This role playing‘simulation presents a number of possibilities
which can enhance student learning and student-instructor analysis.
First, the students are presénted with a situation, drawn from actual
circumstances and represertative of many positions availablg on the
job market. Seéond, the students are made aware of different roles in-
volﬁed in a small library.or even parﬁ of a large library sitﬁation.
They must try to place themselves into one of the roles and react to
the othér group members in their role taking. The act of taking a |
role iélati&g to a situation, and maintaining it through all interac-
tion is difficult even for those with high empathic ability. It re-.
quires concentration and involyemént; Which-is a cohdition usually
required if learning isrtO'be'Optimally facilitated. bThird, the séu—
dents are presenfedbwith>ﬁroblems which have aCtuélly occurred in a
- small branch librgry‘setting.' .

With‘these three items-situation-rolg-problem, the student
will gain some‘exposure. And it.is well established that sensiti-
vity to pres of situations, folgs; and problems can be increased

'through concentrated éxppsure_sdéh és'that invo1ved in this activity.

In addition t% ther;xposure noted above, the student can also

become aware of other items. For example, Form 5 forces a decision

procedure which. the students may not have used and with which they

)
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should become knowledgable.

However; beyond these things, the student and instructor will
become quickly aware of any discrepancy between the way he sees him-
self and way he is viewed by thg group on both performaﬁce criteria
and positive library values. This factor will be immediately evident
if the instructor scores the forms immediately and presents them on a
chalkboard for all to see. (See page 18 for a possible form of this
.presentation.) Sometimes it is useful to use this procedure and in-
dicate projected results (if-the session were to run severalltimes.with
‘different problems). It can be illustrated that most discrepancies
would tend to be_considerably reduced as: the groub members began to
work more-ciosely togethér and gain greater sensitivity to one another.
If it is possible to do and if the instructor wishes, multiple seésions
éan be administered and the results observed.

Another important factor to bé considered is a comparison Sf
the indiyidual solution to the'prbblem-Form Afwith-the group soiuﬁion.
This analysis will provide an excellent basis for‘revéaling-shifts and
determining wiﬁh each individual apd grohp the reason for the shlift.
This is especially impoftant becauge many students will not realize
that a shift did occur or in what directi&n it Wenf. |

‘A final thing which becomes clearly\and'quickly evident is a
consideration of what went on within the group. The group geﬁort'form
will_reveal.part of this information and a homparison‘of the group so-
lution with each.individual solu;ion will reveal an additional egde-
ment. It may be revealed thét one person is dominant and perhaps

coercive, It may be revealed that a great deal of communication or

w
N
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very little communication went on in the group. Or it may reveal that
the group so;ution in some way has satisfied each group ﬁember by cut-~
ting across all individual decisions.

In the debriefing, the instructor may wish to present all or
some of the data noted abdve to the group as a whole, or generally dis-
cuss the data and its trends while keeping the specifics (discrepancies,
.etc. for ind;vidual consultations). Howevér, thé debriefing (which |
should take at ;east fifteen minutes) should at minimum describe the
*‘purposerof the activity, point out the kinds of data acquiréd and what
the data can indicate, and point out éhg trends which will generally

occur if group members were to continue to work on additional problems.

-The instructor will find that most students have not been aware of
self-other relationships‘in group problem solving, or what will occur
to them and the group as an entity as the group process continues us-

ing a structured decision process.

Summary

| The role playiné simulation activity described above can be
usefully emplbyed as a powerful tool-for both learning:and.analysis,'
if it is used seriously and if it is properly administered.

Through its use, the stu&ent should acquire additional know-

iedge sf many things; not the least of which is his effectiveness as .
a group member and the group process. The instructof will have avail-
able a considerable améunt of data which can be used to better under-
stand the student and his capabilities.

The last point which should be made is that the instrument

has sufficient flexibility to allow for the insertion of new and dif-

4
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ferent sitdations, roles, and problems. Even the criteria on the
" performance or value scales can be modified for the purpose of examin-

ing new areas of interest.
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Form 1

SITUATION

You are a member of the staff (head librarian, assistant librarian, or
junior librarian) of a small branch library which is part of a large
city library system. '

Your library is located in a low socio—economic area of the city. In
this community, the majority of the citizens are black, about 30 per
cent are appalachian white, and about 10 per cent are of Spanish descent.
About one-fifth of the adult population is functionally illiterate and
about 30 per cent of the potential work force is unemployed. About 30
per cent of the families in the community are one-adult families, and
there are serious problems of alcholism and drug addiction among both
adults and older teenagers.

The library building is an old brick rather forﬁoding structure that
does not in itself do much to encourage usage.

The acquisitions budget is low at about $10,000, and there does not ap-
pear to be any chance of it being increased.

The personnel budget is sufficient to employ a head librarian, assist-
ant librarian, two junior librarians, and a clerk. This staff does not
look as though it will increase. If anything, it may decrease by one
junior librarian position.

The usage figures for the library are low and have been for the past
several years. This problem may be caused by a number of factors--
library appearance, improper -acquisitions, low budget, insufficient
staff, staff apathy, consumer indifference, or consumer apathy. More
than likely, a combination of these factors have contributed to the
existing situation.

However, one thing certainly appears true. If meaningful usage is to
increase, the library must relate tc the community--specifically to
those elements in the community expressing concern, and possessing the
influence and power to lead.

* On the other hand, there is a danger of leaning so much toward the com-
munity that the library system is damaged irrepariably,



Form 2

ROLE
HEAD LIBRARIAN

Description

You are the head librarian of a small branch library within a large
metropolitan system. :

In this position, vou are faced with the overall responsibility for many
problems, including budget-acquisition-personnel, etc. You have pres-
sures from the main office, from the community, and from vour own per-
sonnel. ) :

This kind of pressure and its associated problems have heen an integral
part of vour life during the past twelve years you have served as head
librarian.

As a result of these pressures you have found that it is not advisab’e
to be too liberal or too conservative. Neither of these approaches ap-
pears to work. Whenever they have been used, programs have faile¢ and
people have been antagonized. Your decisions are now usually well
"thought out and more toward a sensible middle approach--away from the
extremes. '

Role

Your role in this group will be two-fold: first, you will open and
moderate the staff meeting just as a head librarian would in real life;
second, you will maintain a middle of the road position. If anything,
you will tend toward being conservative, hut you will not go to either
extreme. You will not accept or agree with any solution which is
either too conservative or too liberal, even if you have extreme pres-
sure to do so.

Additional Considerations

1. Your assistant librarian is a very competent person who has been on
your staff for five years. During this time the assistant librarian
has been ofter placed in the middle between y>u and the rest of the
staff. This awkward positien is often reflected in the assistant
librarian's decision. A

2. Both of the junior librarians are young and very eager to effect
change. Junior librarian #1 is from a middle class background and
junior librarian #2 is from an inner city background.

4 -
i

Goal

Your goal is to see to it that this group solves a problem being consi-
dered. The group solution should avoid the extremes. It is up to you.
to see that it does. -




Form 2

ROLE
ASSISTANT LIBRARIAN

Description

You are the assistant librarian of a small branch library within a large
metropolitan system.

In this position, you are faced with the overall responsihility for cer-
tain personnel, acquisitions, and budget. You also assume the head li-
brarian's role in the event of the head librarian's absence. In any
event, you are always in the position of relieving the head librarian

of many administrative and supervisory duties.

Because of these responsibilities, you have often found yourself being
caught in the middle between the head librarian and junior librarianms.
In these cases you have found -it expedient to be extremely conservative
in order to protect yourself, and the head librarian. You have also
found that the conservative position tends to yield better results for
the library and its effective operation.

Role

Your role in this staff meeting will be to push for and justify an ex-
tremely conservative position on any problem. At the same time, you
will support the head librarian to every possible extent while still
maintaining your position. You will not accept any position which is
middle c¢f the road or extremely liberal.

Additional Considerations

1. You have been in this branch library fof five years. You know all
of the routines and could easily handle the head librarian's job.

Although you must support -the head librarian, you often do not
think highly of some of the judgments rendered. They are often
too liberal for your taste. . .

2. Both of the junior librarians are young and very eager to effect _
change. Junior librarian #1 is from a upper middle class background
‘and junior librarian #2 .is from an inner city-background.

a4

Goal

Your goal is to help this gloup solve a problem being.considered. The
group solution should be conservative. It is up to you to see that it-
is,.



Form 2

ROLE
JUNIOR LIBRARIAN #1

Description

You ere a junior librarian in a small branch library within a large metro-
politan system.

In this position, you are faced with many immediate and low decision level
tasks. These tasks are primarily operational in nature and relate to
cataloging, filing, assisting people, etc. .

It does not take very long in this situation to realize that you have very
little voice in any major decisions. Even the minor decisions are often
not in your provence. Perhaps this is the real world instead of the theo-
retical world of the library schools you attended. You are never informed
pf the budget nature or extent, and there seems to be no policy or guide-
line for most operations within the library. You are beginning to be-
lieve that librarians spend most of their time doing daily routine tasks
instead of concerning themselves with{ the clientle.

You often consider the possibility voicing your opinion loud, strong,
and directly that things need to change. However, you are equally as
certain that direct confrontation will not work--it will only serve to
antagonize those people that you have to work with. In short, you have
decided to be firm, but play it softly and work through the system. You
feelthat-more—can be accomplished in this way, and you will get a better
personal profile from the head librarian.

Role

Your role in this group will be to push for and justify a liberal posi-
tion on any problem. You will also be supportive of any other liberal-
views. However, vou will keep an open mind and will modify your posi-
- tion more toward the middle or conservative view if there is good rea-
son to do so.

Additional Considerations

1. You have been at this branch library for six months, but you already
know most of the routines and problems. You are quite certain that
you could perform the assistant librarian's job. '

2. The head librarian and assistant librarian are of the 'old' school
and lack innovativeness.

3. You are a product of a reasonably affluent suburban society.



"Form 2

ROLE
JUNIOR LIBRARIAN #2

Description
You are a junior librarian in a small branch library w1th1n a large
metopolitan system.

In this position you are faced with many immediate and %ow decision
level tasks. These tasks are primarily operational in nature and re-
late to cataloging,.filing, assisting people, etc.

It does mot take long in this situation to realize that vou have very
little voice in any major decisions. Even the minor decisions are of-
ten not in your provence. Perhaps this is the real world instead of

the theoretical world of the library school you attended. You are never
informed of the budget nature or excent, and there seems to be no policy
or guideline for most operations within the library. You are beginning
to believe that librarians spend most of their time doing daily routine
.tasks instead of concerning themselves with the clientle.

You often have considered voicing your opinion on these and ‘other mat-
ters very strongly, and you have just about reached the end of your rope.

Role

. Your role in this group will be to push for and support an extremely li-
beral position on any problem being considered. You will not accept
any position which is middle of the road or conservative.

Additional Considerations

1. You have been at this branch library for about one -year. The other
junior librarian has only been there for about six months. In ad--
dition, the rest of the staff were all raised in affluent suburban
communities, but you were raised in the inner city.

2. The head and assistant librarians are of the old school and are.not
sensitive to the needs of present day, let alone an inner city com-
munity.

3. It is important to note that you originally came from this general
.area, and that scme of the people that you know expect you to do
something to make this library more relevant to the community.




Form 3
PROBLEM #1

General Statement

An analysis by the central library system office has revealed there are
usage problems with many of the branch libraries. Your library is in-
‘cluded among those with low usage.

§£ecifie Statement

A two month study by the central office has revealed that up until thir-
ty days ago library had reached an extremely low. level in a number of
branch libraries. Your library was specifically noted in the study as
not only having very low usage, but also as ‘evidencing a definite down~—
ward trend in usage. . -t

. Ny
A further breakdown of this analysis also revealed that most of the exist-
ing usage is by children. There is practically no usage by adults in the
commuhity. . y

N

These facts ex1st in the face of evidence that there ,is a 1arge segment
of aged persons in the community, and there are mone adults than children
in the community. SR

4 n

It is evident that something must be done to 1ncrease usage and reverse
the downward trend. -

Goal

Develop a solution to this problem.




Form 3

PROBLEM #2

General Statement

A group of Karate advocates have approached the head librarian and asked
for a space in the library to practice their discipline.

Specific Statement

Last Thursday, at about 2:00 p.m., a ™Mr. Fredri~k Jordan (a responsible
community member) requested a meeting with the head librarian. The pur-
pose of this meeting was to request space (at least 20' x 20') for him
to teach Karate to a small group of people from the local community.

Mr. Jordan had somehow discovered that an older, non-renovated small
reading room was not being used and was large enough for this purpose.

Since this is a potentially significant request, the head librarian post-
" poned decision until a full staff meeting could be called to consider it.

There are a number of factors that are currently unclear about this re-
quest. For example: (1) Will noise be a problem? (2) Would allowing
this help community relations? (3) Does Mr. Jordan charge the group
for this service? (4) What is the makeup of the group? There are many
more questions which must be considered if a reasonable solution is to
“~be developed.

Goal

Develop a solution to this problem.



Form 4

INDIVIDUAL PROBLEM
SOLUTION FORM

Problem #

In the space below write legibly, and in no more than one paragraph, your
solution to the problem.

Solution




Form 5

PROBLEM SOLUTION

Procedure

All problems should be analyzed using the following basic procedure;

1. Define Problem

a, What are its major elements o
b. What are its minor elements

c. What are its ramifications

2, Alternative Solutions

a. What are some possible ways in which the problem should

be solved
b. What are the advantages and disadvantages

3. Proposed Solution
What' is the best solution or combination of solutions

a‘
What are the ramifications of the final solution

- b.



Form 5

PROBLEM DEFINITION
WORKSHEET

" MAJOR ELEMENTS

MINOR ELEMENTS

RAMIFICATIONS




Form 5

- ALTERNATIVE SOLUTIONS
WORKSHEET

ALTERNA'I_‘IVE SOLUTIONS

ADVANTAGES

DISADVANTAGES |




Form 5

PROPOSED SOLUTION
WORKSHEET

PROPOSED SOLUTION

RAMIFICATIONS (Implications)




Form 6

GROUP REPORT SHEET

Group

PROBLEM

Brief Description of Problem

Solution to Problem (Final)

Number of People Agreed to“Final Solution

Which People Agreed to Final Solution -

O S

b2 reremmeniard




Form 7

SELF EVALUATION

Name

Problem

Group

PERFORMANCE PROFILE

Directions: Check in one of the six boxes to make. your self-evaluation
of your performance. Add any additional comment below. -

- — e — W, . — S taw ——— . G G — —— mmn G — G Y e G — — G — D u— - -

Poor | Fair| Avg. pood V. Good | Exc.
|

‘Analyzing the overall -
problem

Analyzing elements of the
problem

Analyzing alternatives

- Discussing before acting

Maintaining relationships

Exchanging information

Listening to othersv

Additional Comments:




Form 8

OTHER EVALUATI10N

Evaluator No.

Role Evaluated No.

Group

PERFORMANCE PROF1I1.E

Directions: Check in one of the six boxes to make your evaluation of
the other group member. Add any additional comment below.

e e T e e e e e e e e e e = =

Poor | Fair | Avg. | Good | V. Good | Exc.

Analyzing the overall
problem

Analyzing elements of the
problem

Analyzing alternatives

Discussing before acting

Maintaining relationships

Exchanging information

Listening to others

Additional Comments: ' pmen e ra P




Form 9

. ' SELF EVALUATION

Group

Role

Name

VALUE ASSUMPTIONS

Directions: For the problem being considered, check (v/3 the value
assumptions which played an important role in guiding your
decision. Add comments if appropriate. .

PROBLEM
v Box Commen:ts

1, The library belongs to. the
community '

2. The Library's job is to
make materials available
-not get involved in
political issues

3. The most important commo-

dity the Library provides

_ is a store-house of know-
- - ledge

4. Failure in usage is func-
tion of the Library
-not the users

- 5. Thete must be order in the
Library before it can func-
tion effectively




3

~

Libraries need to work with
the community to be maxi-
mally effective

The Library system can be
changed through systematic
effort

It is essential for effec-
tive performance that the
head librarian outline in
detail what is to be done
and how to do it

Direct confrontation is sel-
dom the best way to deal
with people and 'change the
system ‘ '

10.

The authority of the admin-
istration must be maintained

11.

Self respect is a necessary
ingredient for all Library
staff

12.

Human relations is necessary
to effective organization

13.

A Library's main concern
should be improvement of

" services for its community

14.

A Library functioning well
will be service task orien-
ted rather than internal
detail oriented

cere



Form 10

OTHER EVALUATION

Evaluator No. )

-

Role Evaluated No.

Group

Name

VALUE ASSUMPTIONS

Directions: For the problem being considered, check (V) the value
assumptions which you feel played an important role in
guiding the decision of the other group member. Add com-
ments if appropriate.

S SEe D i T P —— — - W T ot i — Pt W W e W - W = w—r — e Sh—— p— —

PROBLEM

v/ Box Comments

»
1. The Library belongs to the
community .

2. The Library's job is to -
make materials available
~not get involved in
political issues

3. The most important cemmo--
‘dity the Library provides
is a store-house of know-
ledg2

4. Failure in usage is func-
tion of the Library
-not the users

5. There must be order in the
Library before it can func-
tion effectively




